AEPAM
372.10424

J31m




(Draft, not 1o be quoted)

MOSQUE AND PRIMARY SCHOOLS

(A comparative study)

by

Haroona Jatol
Islam Baloch
Sabir Hussain

ACADEMY OF EDUCATIONAL PLANNING & MANAGEMENT
Ministry of Education
Islamabad

May, 1998



hed
i

10.
Il

Background

Objectives

Significance of study
Scope of study
Limitations of the study
Methodology

Policies’ Statement
Related Literature

8.1 Mosque Schools
8.2 Primary Schools

Analyses of the data
Findings
Conclusions

r Bibliography
- Annexures

CONTENTS



|
11

v

Vi
VI

Vil

X1

XN

List of Tahles
Number of Mosque and Pripary Schools
Enrolment in _Mﬂr;qut: snd Primary Schools
Teachers in Mosgque and Primary Schools
Students, Tenchers, Schools (Mosque and Primary)
Student, Teacher, and Schoo! Ratio,
Buildings of Mosyue and Primary Schools.
Professional Qualificntion of Mosgue and Primary School Teachers.

Nimilser OF clusses tught by Teachers of Mosgue and Primary School
Teachers,

Hiiss percentage of Students of Mosque and
Priviary School Teachers.

Teaching Methodologies in Mosgue and
Primury Schools.

ftems for use in Mosgue and Prinvary
Schowls.

Busic Facilities Mosgue and Primary
Schools.



CEXECUTIVE SUMMARY

In Pakistan @ large nuntber of children are found out of sehoul amd the Government
continues 1o explore the ways 10 bring these children in schools. One such initiative, the
Mosgue Schools Policy wus intraduced in 197879 with: the stated intent to revitalize this
institution which has immense potential of educating the masses using 1L as & place of
learning for children particularly lur out of sehool children. These mosque schools were
opened for the lollowing major reasons:-

- To tnerease literncy mtes by providing easy aceess (o children in small
settlements n rural arcas.

- The mosque is @ (raditional center of learning in musliny society. Community
purticipation in reviving this tradition through mosque schools which was.
expected 10 raise motivation level for parents 10 send their children 10 school.

| Major suvings fn government capital expenditure Tor primary education
provision wene expected as physieal facilities were presumed to be available at
POSLUES:

The school liming. currcdlun. wachers' qualification, and supervision of Mosque and
Primary school were the same. The only difference between these (wo systems was that the
Mosque schools esunally were providing only three years of schooling while normal primary
schools were  providing five years of schooiing, The primary schoals were in government
buildings with (hree to five teachers dnd mosue schoals were in mosques with one teacher
and one Imam- of mosgue. Liter on most of mosque schools were provided the same
facilities as provided tw primary schools, therefore, its basic concept ol low unit cost has not
remdined sume ws 11 was conceived By the cdueation planners. :

This study was cursied out by the AEPAM on the request of Inter Provincial Development
Commtittee (1PDC). The major ol jectives of the study are:-

s 1o compare the performance of the students of Mosgue schools with students of
primary schools;

. 10 examine/compare the physical facilities available in these institutions;

® 1o examine/campare the academic facilities (teaching and supporting stalt)
avatlable (4 these Institurions;

s to compare e Gnaneinl wputfoutpat with respect 1o the enrolnient.

The questionniines were prepared and ficld visits indertook. primary and mosque schools
were visited . Students teachers and parents of both seheol systems were interviewed.



The findings suggestions ean be briefly presented as following:

L Majority of mosque school teichers have to teach all five ¢lasses and primary
sehool teachers wach single class.

. Inspite of multigrade teaching in mosque schools, students puss percentage is
better than primary school stucents undet single grade teaching.

° Primary school teachers are using more teaching technigues than mosque
schoal eachers.

s Musgue sehools, except three basic items i.e. black board, chalk and duster,
huve lesy items then pritacy schools.

. Primary schools have more basic facilities than mosgue schools,

s After the analysis of natiopal data it has come out that the more girls are
enrolled in prinary schools than moesque schools, theretore for the promotion
of girls education only primary schools, girls or mix, be considered.

° Inspite af low unit cost the mosque sehools are providing the same pass
percentage of students as of primary schoals, therefore, for the expansion of
primary education, in generdl, more mosque schoots may be opened.

° The number of mosiue schools be increased by opening in each and every
locality particutardy in rural areas.

. Community be persudded 1o send all girls in mosque schouls.
& Student:school ratio in mosaue schoeols be incrensed from 1736 10 1:90 or
mere, And special training oy mosque school system be provided 1o mosque

schoal tTeacher ad Tovdm.

s The multigrade teaching cin be adopted even in urban qreas in case the
shortage of tewhers due to financial constrains.

@ Even untrained wachers on fixed pay may be appointed in mosque and primary
schools,



4 BACKGROUND

One need not o dwetl w heavily upon the fact that Pakistun inherited a weak
educational set-up at the lime of ndependence. There was o mass of illiterates while
insufficient institutions existed o impart edication to the children. Moreover, the education
system itself did not suit (he aspirations wod demands of an independent nation. Therefore, a
National Education Conference wis convened in 1947 which recommended that
universalization of primary cducation as its Tirst priority wnd also recommended provision of

adult literacy.

Since then, basle cducition  has Tong been dectared a priority for national
development in official policy dacuments and in public pronouncements. Over the years,
there have been severnl initiatives by the Governments 1o impi'ﬂvn‘ the sitistion of primary
education and adull litenicy. Yel, no significant impact had been felt with regurd 1 primary
encalment, completion and porforsmee, anid in the pereentage growlh mie in the lilerate
populattan, T addition wall of this, stndard of higher etucition 1s not upta the mark.
Research capabilities of higher institutions cannot compete with the world.  Analytical

abilities have not yer auained desired levels,

At Ihe same tme the economy. s been growing at a 6% growth rate and social,
especially education, indicatars remain poor.  Levels of literacy berween 35 und 40 percent
resalt from low aceoss 1o sehouls snd a ligh dropout rie, Irreleviint curricula, un-stimulating
tesching practices wnd unatieactive environments do not offer ncentive o poor families.
Child lTabour, poverty of the famiti¢s, and teacher absenteeisin are other contributing factors

which need considerable airennon.

In ferms of wevess 1o primary sehool, ol the estimited 20 million school-ige
popilation, 13 millivn or approximutely 70 per cent are enralled insehoul, Half the number

of children wi enrall deiy pol complete ehoul. The implication is thit mput ato the



education systens, Lo, sehool il astructu e, teachers and niterials, whethir provided by the
governmient or donar sl other development aeengies, fis nol been matchex) by outcomes i
terms of completion and student performunce, This sititnion s rised sernous concerns
about such provess parmeters s ajulity of sechool admimstration wd malagement,
supervisory practices, teaching methods and the role of local communities in the education
process, The present government s taken exch ol these problem very seriously and

corrective mepsure howbeen wken.

A person s fungtionally literate when he bas acquired the knowledge and skills in
reading and writing which enables him w engage effectively in all thase activities of futyre
social. ciliural, and egonontic developmunt. The rale of primary education can not be denied
for the promotion of lierey and expanston of education. It has rightly been cal led (he

primary elucaion 18 foundation stone on which literate culture can be erceted.

Bwer sinee (he crerton of Pakistan severil proposals hiove been made to enhance the
education i the vounity. Al eduvation policy planners have pur forwirdiod soomany sieps
“and strategies to universallze primary edication in the couniry, Some hd given suggestions
10 ingreise primary schools; 1o make primary edueation compuisory: 10 open mulialla,
mosgue schools; and (o open literacy centers ¢ic bul yel this country s not achieved the

desired goals of primury education.

Pakistan is confronted with guantitative as well as qualitative issues in education. It is
A et thint in Pukisan @ Farge munber of childeen sre Tound out ol school and the
Goverament cantinues 10 explone the wiys to bring these children in schools, Ope such
initiative, the Mosgue Schouls Poliey was introduced in POT78-TY9 with the stited intent 1o
revitalize this institotion which has hnmeise potential of educating the masses using it as a
place ol leaming for children partiestarly tar out of school childien. These mosgue schools

were apencd for the followmg major reusons:-



- Ta dieréase literacy rites by providing easy tecess to children in small
seftlements in rural areis.

= The mosaue isa uaditionn) gemer of learning in musting socicty. Community
participation m reviving this iradition through niosgue schoals which was
exprcted 1o mise motivation level for parents to send their children to school.

i Major savings in government capital expenditure Lor primary. education
provision were expected gy physical facilities were presumed 1o be available at
ISt ues.

“Ihis policy wais a erentive effort o bring the children who did not reach by the
pormal govennment sehools wiitde, ot the siwome Time, Keeping vosiy relatively low by using an

existing insttutional straciure.

The school timing, curriculum, teachers’ qualification, and. supervision of Mosque and
Primary school was same, The early difference between these two systems wis that the '
Masque schivals tswally were providing only three years of schooling while normal primary
schools were providing five yeara of schoaling, The primiiry schools wore i government
buildings with thiee 10 five feachers and mosgue schools wene 1 mosgues with ane teacher
and one Lt of mesgue, Lites o most ofl iosgue sehoals were provided the same
facilities as provided to primary schools, therefore, its baxic concept uf low unit cost has not

rentained same ay it was conveived by the education planness,

This study was identificd in Inter Provincial Developmen Commitiee (1IPRC) meeting. IPDC
is a form initisted in 1983 10 give an oppurtimity o dealing officers n educational planning
at Federal and Provineial levels. This forum felt it neeessary to lind o the comparative
staths of mosyue and primary sehools, Theretore, A research study has assigned to Academy

of Educational Planning and Managemen (AEPAM) with the following objectives:-



2. OBJECTIVES
The major objecdtives of the study are. -
= o compre the performance of the students of Mosgue schaols with students of
prismary schooly:

e to-examing/compare the physical facilities available in these institutions;

° b eximine/compare the academic facilities (teaching and supporting staff)
mvailable in these wstitutions;

e to comprre the linancial input/output with respect 1o the enrolment.
3. SIGNIFICANCE OF STUDY

All edugation policies hiave been mentiontng about the shurfage of schools and funds
reguired 1o Open new sehools Tor the children who did not have necess 1o sthooling.
Therefore. Masque Schoal Policy way introduced in 197879 1o utilize the mosyue buildings
for schaul purposes. AL the beginning this concept had worked feaitfully bt later on loosed

its importance i sonte wreas/ provinees of Pikistan.

This pilol study would paint out the initial probiems as why the concept of mosyue
schools did not achieve its desired sdals. Thus study will identily reseirch study which can
Find tut the reasons of ilire or the need more suecess amed suggest palicy options for the
govenment. I the suggestions are found effective then its benefits will be for all out of
school children. 1t will be hetpful not onty Tor out of schoal children but similineously

increase the lirermey level in Pakistan,
4. SCOI'E OF TIHE STUDY
This pilor study is intended 10 goide the educational plamers. atministralors.,

teachery, students, and communities” attitude 1owards mosgue schools 1n sumple areas at

national level,



5. LIMITATION OF T1E STUDY

Main constrting is resources. Sinee the AEPAM has limited resources and could not
launch such stuchies at mational fevel kenee teis pilot stucly hus been cirried out initially to
find out the main resons of Biitire off Mosyue sehool system. PedhIS data has been used
for this study and @ number of virables fave been used, In addition 1o ths, anuther primary
dat set of 22 simple schools (11 mosque & 11 pamary) has been used for the study. Parents
of students of mosque schools of Rawalpindi and Islamabad were also interviewed to find out
their point of view. The Questionnaines ane atached at annexures 1, 11 and HI. The
questionnaire for purents was alse trapstaed into Urdu Tor casy administration and a copy is

enclosed at anexare IV
6. METHODOLOGY

The annial sehool tensis in Ishmabad District. FATA, FANA, and AJK, is
conducted by MIS Division of Academy of Educational Pluming and matigement
(AEPAM), Miiistry of Education Istamabad, The provineial miorimation s vollected and
compiled a1 respeetive provinees. The ABPAN receives the provineial dina from euch
provincial MIS and fimadly compiles a nitionad dita bouk calted "Pakistan Edlucation
Statistics” aind Wiis secondary datiy iy been used in this study. Out of the FedMIS data set,
the following viriibles have been used for the study:-

- Schools

- Teachers

- Students

- Physical factlity (building only)

As entioned earlier, o vample of aliout 11 mosgue and 11 primary school teachers,
parents of the students off mosgue and prinary schooly, Hemlnnsiresses o I primary schools of
Rawalpindi and Isiimabad were nlso imerviewed by researchers in the contexi af comparison
of mosgte and prinary sehouls on acéount of varigbles mentioned above within the scope of

the study wnd objectives menttoned dhove.



T POLICIES' STATEMENTS

Acedrding to the Natfonal Edueation Poligy 1998-2010. description about the primary

and mosgue schools 1s

The presently about 145,960 jncluding around 37,000 mosque schools. One third of
primary schipols are female schools. In addition to that 7,177 non-formal primary education

schools are ruil by Prime Minister's Literucy Comimission.

Presently. o ol of 339,500 eachers are working in public sector and teaching at the

primary level. Roughly 33 percent or 117,600 gre femnle tenchers.

The shortage of physical fueilities and equipment is Critical in primary schools,
According 1o the fntest estimates, about 25,000 primary schools are without school buildings.
Many of the schools sre without boundary walls. Maos af the one room schools in the rural
areas, are made of myd, bamboy and galvanized iron sheets. Majority of schoals do not have
latrines and water facilities. There 1§ also o shormge of desks wnel chairs, Some schools do
ot even hve imats for the sehool [or pupils 1w sit on. However, blickbaards and pieces of
chalks are available in most af the sehools. Teaching kits were developed and distnbuted to

30 percent ol prmary sehools in Pdastan,

“The following physical targets for primary education sysiem were mentioned in this

education policy:

e About 45000 new primary sehools, 17000 in year 2002-3 and 28000 in year
200D, will be ppened. About 20000 mare mosgoee sichools will be opened till
2010,

s Douhle shift in 20000 existing primary sehools will be siarted. 45000 primary
woelools will be !1].’!}",1'1‘,&&3[,

. Y9700 more primary school waghers will be revruited il year 2010.



The objedtives of the presem edication policy ragarding priciury education are:

-

Enactment of compulsary, primary education,

U0 percent enrallment at prinary level by the year 2002-3 and 100 percent by
the year 2010

Retention of primary education eycle uplo 90 percent students (both boys and
pirls) by the yeir 2014, [

Achievement of maximum level of leaming by 90 percent primary class
students by the year 2010,

8. RELATED LITERATURE

The s purpose of relevant Tierature is 10 ook on musgue and primary schools 4§

"What is the difference botween (hese two systems? The relited Higraturee in this regard has

been reviewed in context of following variables: -

1. Enrolliients

i, Teachers

i, Ihysical Facilities

Vi, Commiaity

V. Administeation. an

Vi Gieneral views abow e system.

8.1  Mosque Sthools

8.1.1

Fiverollinent

According Lo un study on mosgue schools in Stidh by Teacher’s Recourse Centre

(1989) in Karichi, atoml of 262282 pupils were enralled in 9723 mosque sehools and girls’

enrmliment was qust 20,4 percent. In the period 1990-91, a 1ol number of 471 students: (both

sexes) were crovolied 1 12 simple mosgue sehools, among these 144 dropped out and ‘only

14 female students simply drapped out die 10 social compulsion. [t sugeests that less

enrolment and dropout of gir]s o mosgiae schools does ke place.



Khsi (198 1) finds ont i i stme of Masgue schivols the average Lol enrolment is

much higher than formal primary schools where the average is some 60 pupils per school.
8.1.2 Teachers

Khan (T$81) presents thit before Taundhing the programme of adimission in mosque
schools in 197980 certiin steps wyre taken 10 ensure the success of the programme. These
steps ineluded the selection of dedicated teachers who could adjust 1o the new patterns of

teaching,

Chatdhary (1989), has supported the mosque school policy and states that only people
with missionary zeal teach in mosque schooly, They take personal interest in imparting
knowledee 1o the students. Most of mosgue school teachers belong o the sume community,

hence people trust upon the ocal teachers and serd their duighiens 10 schuols willingly.

Majeed (1992), of Pakistan Academy for Rural Developinent Peshawar has suggested
that the train ing courses al least unee in i year be organized Tor the wachers of mosgue
sehools thereby providing them an oppartunity 10 upgrade therr knowledge and skills. This
report furiher Sies that abeut 2/3 of the teachers would leve their job il they get a Tull time
E:_mph)ymum outside the villages: mamiy doe 1 very Towe shiowsnces al ieichors.

Nevertheless, their over all impressions reparding the mosque schools were CHCOUTAZINE.
B.1.3 Physieal Faeilities

Khan (1981, has setes thal sinee the mosgue provides building, covered area, mals

and other Gwilitics, there i mo nedd for develupment expenditur

A stidy @l ey schools in Sindh sted thar most of the sample schioals were
functioning in one raom anly. 1n 92 perdent of the Sthools the warking space wits abserved

ta b overcrvwdid,



Majeedd (1992), of Pakistar Acadeimy for rural developnient Pestunvar has sugpested
that the basic faeilithes ineluding e books/ stationary: lables wnd chairs for the teschers)
increments and allowances: school uniform; lirst aid; and provision of schekirships o

talented students of mosgue schools be provided which will strengihen the whole programme.
8.4 Compmunity fnvalvement -

AT L1990), says thit honest and dedivated field staft put lite into the programme and
motivated the community 1o participate in the mosgue schools system. i is significant that
the trba areas heive not tnken much notice of the mosque schools except perhiaps in the
bustios and urbun slum arcas, where there i neither a govermuent sehool m the viciity nor

are the parents able 10 afford the fees either of the local government of privitte schools.

Majeed (19927, Pakistn Academy tor Rural Development Peshanwir present i point of
view thit 96 (809) of the sample parats preterred mosque schools for education of their
children aver government pritry  schools, Again d majority, V8% (1 18) of the parents

disclosed tle Mosque schoots were most beneficial for the village communily

Chaudhary (1989), has also supported this view thil mosgue sehouls are community
orginized and trusted schools. Hence paents willingly send their girls w such institutions,
The parents know that their daughters will be muoght Quan and Sunnah, mlongwith formal
curricula, heoce they allowe them o go o the schoals (mosgue schoolsh. Poor pdreats cannot
afford t© purchase uniform or books ete required in regular primary school. iherefore. the
masque schools should be opened in such communily where primary schools have not been

set up.

Khan (19811, said tha the un keep of the mosspue and its maintenance is the
presponsibility of communily and the governnent 1s teguired o provide anly non development

expenditure.



8.5 Administeation/ Policy lmplementation

Warwick, Reimers and MeGinn (1991), found out that the implementation of the
mosque schools policy differed (rom the original strategy. Classes were often held in
buildings at some distance from the mosque rather than in the mosque itself.

They lurther said that though' the government’s intention was o use the mosgue
schools as a second-hest abtermhive 16 areds where there were no regular primary schools. In
some regions e schools were built close w existing governmem primary schools. Some
masque schools wlso provided the tall five years of prinrcy education rither than just three
years. In short, when the palicy. wis nctually carvied out, changes were made 1o increase its

effectiveness und solve some of the prablems it created.

Al (19907, says that there is no denying the fact that the separate sdministrative
structure wid some honest and dedicated fiebd st put Bive into the mosque schools
progragune and motivated the community o participate. The merger of the mosque schools

with primary education’s formal administration has proved detrumental 10 both.

A study of NMusgue schools in Sindh by Teacher’s Recourse Centre (TRG-1989),
mentions that 1he masgie sehoul system has been suctessful in Sindh. s inegration into the
regular primary school systen swill aor serve any useful purpose. 1 s also recommended in
thas sty tha the mosgue sehool sysiem should be continuer) as an independent system and

mosiue schools should be opened in where primary schools hive nat been set .

Matthews (1995), dn his report Manasement of Elementary Education in Panjab sald
that mosque schouls huve been steadily mereasing in numbers, e.g. in 1984-85 schools year
there were BUT0 while in the 199Z-03 sthoal year there were 12325, Notwithstanding this
growth in numbers. government palicy is to graduatly upgrade them all so that they become
full primary schools (Classes 1 to V). This is to be done by using land adjacent to the

mosque free of cost to the government and by providing a second teacher and a classroom.

10



Stcifsepuna PR stk that e vvsue séhoal eXperinl with frled s suecess,
Undler the (00 plan (1978=81), the number 0l mosyue schooly openced was 8.200. During the
Sixth Plan (198588 17193, were apened and this number will increase further and 20,000

miosque schiools will be vpened under Seventh Plan (1988-93),
8.1.6 General

AL (H990), ety said that poe mast ke into account that at one stage the government
of Punjab had declared the mosque schoots programme a failure and decided to shelve it

Later the Decision was reversed, but no where hay it been so popular as in Sindh.

Pakistin Academy for Rural Development Peshawar (PARDIY) has mentioned that
masjid schools have been funetoning elfectively for about 26 yeurs and it s recommended
that these pon torsl Tearmng mstitations at the village fevel may continue 1o work for the

benefit of the nuisses.

8.2  Prinury Schools

8.2.1 Enrollinent

Ministry o Edueation, PNE ‘u".-"inl_; (1987), mentioned that 70 percent of girls of
school-gaing-iege  remain oul of school and 70 percent of the enrolled girls leive school
without completing primary education. This trend can not cirry the ration furward 10
universal priotary educition. To incredse the participation of girls m education. we have 1o

sentrch for altemative T v PR ies.,

Malik and Tauhid (1985), sugaest that the drop out rte for both sexes in class |
(section called Pakki) is 12.7 percent at national level for the year 198485, 1t is slightly
higher for females Lo, 108 percent, T urbon arens, 14.1 pervent and 104 percent rural
areas. Repemters rates do not vary much i national and urban and rural schools. Primary
school teachier is the very influential as e can determine the wge ol the child at the time of

admission and curd relain s many stidents in Class Kachi or Adna as e likes.

11



8.7 Teachers

Lyons dad Pritehard (1976), huve siid thin there s Tot of eriticism regurding the lack
of commitment of many teschers. sume ol whom were siad w supplement their income by
other employsient. And the rural wachers, especially m very siall schools, suffered from
professiomal isokation. The impression gained from visits w several urban and rural schools
and from discussions with tnspectors was of many inadequate buildings in a poor state of
repair providing i depressing envirahment for learning even of a stereotyped kind. Very
many sehools lack exsentind teaching equipment and visual or other dids 1o lgarning and in

general teuchers i displyed Titthe initiative in secking 1o remedy these detiviencies.

Malik fsd Tauhic (1985), stared that teachers are hot specially trained to teach such
levels as Kachl ¢liiss. [ many sehiools, (hese two classes Kaehi and Pakki sit jumbled
together. They are taaeht amd supervised by the single teacher whe casily attends w class
Kachi. Mustly teachiors over 1ook deop outs heciise of non availabitity of basie facilities o

retain the childnen loi longer wme in the schoul.

Bude and Chowadliti 1 ag evalwtion report mentioned thil education in primary
schools is characterized by a poor quality of instruction resulting in low learning
achievements by the children. Muany teiehers ire still untrained or cling 1o oppressive
methods of keeping children in classes without providing proper opportunities for learning.
All this discourages any increase n atendance and contributes w Wgh dropout rites. To
avercome the boredom s inellicaency in (be present schoals and muke these contribute 1o
meaningful lenming, teachers must 10 be exposed 1o different ways of handling children.

They should also be equipped with skills to teach in a more relaxed and ellicient way.

A bouk “Multierde Teaching in Single Teacher Primary Schools” by UNESCO
(19899, tells abour prioary schools in Pakistan that theee is a view that we should have a
different curriculum and extbooks for multizrwde schools and wn other lor Sschpols where one

teacher teuches e cliss but this s et logical. Apart from fimaneial and othier

L2



considerations, i poses very seruua guestions, e twa streams running parallel will never
meet, thus the long wern results will pot be positive when the siudents from wo different

strenms join at the secandary stage,

.20 Physieal Facilities

A bouk "Multigrde Teaching in Single Teacher Printary Schools™ by UNESCO
(1989), tells about primary sehools in Pakistin that multigrade schools particularly those in
FEMOLE daty Jre Siven stop-mutherty retinept o terms of physical feilities although as a
matter of fact st matural justice, o single wacher teaching more thim one clins deserves
more faclities i wims ol school builtings, Turmiture, wachmy neneradiands, e, so that he
can be compensated Tor the difTiculiies and his burden becomes light. He needs more Tunds

to develop teaching aids from locally available cheap material.

Lyons and Pritchard (1976), said that most of primary schools [ack essential leaching

equipment and yisual aids or other feeding ierial for learning.

Acstudy by AHama lgbal Gpen University (AIOL-1984 ). slentions that many urban
and laree majority of ruril schools present o very miserable picturg. Most of 1he schools are
working in two-roam buildings 0 many cases. (they are being run in single mud built room,
originally mcant 1o ey animil shelwer. The buildings have no veranda or shade from the
blazing sun in siminer i o shelter from the ¢latling cold in winter. They have neither
boundary walls nor dny pliy grounds nearby . All the Tive classes sit m the syne room. There

exists no guestion of electricny wid ¢lectrical eguipment o facihitale students.

AlOUs study fisrther stated that the schools have poor seating arrangements.
Sometimes child hring sl picces of mat or sick (rom hone for sealing purpose. Including
the irsigated plains of Punjab and Sindh, there is no arrangement of drinking water in many
primary schooly o the country, Where ever handpumips hive been installed they remain out

of order Tor most of the yenr.

13
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Malile sl Taubid (19851, said that wenchers aver ook diop outs because of non
avaitability of bisic facilites w relilin the Rids for longer time in ihe school. Over all
physical Facilities und supervisory armigemeis ire better in Sindh, NWEP, and AJK than

the two proyinees of Punjiab and Balochistan where a8 in FATA these are under utilized.
8.2.4 Community lavolvement g

Lyons and Pritchard (1976), said that the frequent criticism was heard of the lack of
cammitment of many weachers, some of whom were said 1o supplement their income by other
employment. That very nany primary schoals indeed appeared to depend on the support of
the communtiy, ay fnanee from the authormes could supply only a limited number af
classrooms”.

“Multienide Taiching in Primary Schools” by UNESCO (1989). abserved that the
success of the teaching-learning process entirely depends on the attitude of the wucher, If he
has 2 will 10 do hie will create resources by himsellr by mobilizing the available resolrees

seeking (he cooperation of the community and thereby dchieve heller results.

8.2.5 Administration/Policy Tmplementation

Woarwick. Reimers and MeGinn (1991), have written thit the govermment should
concentrute on formal education alone. All the funds diverted to other schemes, for example,
Nai Roshni schools coikl Telp ¢reate more primiy sehools, Therefore more funds should be
channeled 10 Torml prisyiry school expansion. Money spent o accelerited lieracy is not a

very gootd oplion.

Avcording o AJOU (1984), 1 students of primary schools have already shabby and
patched dress and they are accustomed 10 this kind of environment in their daily life. Hence:
i mikes no difference Tor them whether they are al school or at hume, exeept that at home
they have to look afier the cattle and at schoal, they have 1o sit culmly on the bare ground

For the whole day long.

14



L ANALYSIS

The purpose of this study is o provide comparative irformation abow! mosque and
primary schools in Pakistn as what is the ratio of teacher:student, teacher:school,
student:school, i the context of urban-riral, male: female, and building.

Table |

Number of Mosque and Primary Schools 1995-96. (PA KISTAN)

Schools -- Mosque Primary
Urban  Rural Total Lirban Ruiral Total
Thoys 2545 © 2513 27676 4197 38389 52586
Ciirls H00S 0034 00039 4195 32545 36740
Mixed 636 RS 8604 805 &7 I 4517
Total MB6 33223 36409 9197  B6R46 93843

Source: Pakistan Education Statistics 1995-96, AEPAM, Islamabac.

Table I shows thar Pakistan has 36400 Museue Schoals (MS), 3186 (8.7%) in Urban and
I3223.(91.2%) in rural areas. The mijority of MS (91 %) are in rural areas. Out of fotal mosque
schools 27676 (76%) are for boys and 39 (0. 1%) for girls & B6Y4 (23.8%) are mixed schools.
Therefore 1t can be said that 23,0 percent mosque schools are providing education 1o girls,

This table I‘Iuniu:r inclicates 93843 primary schools, out of these 9197 (9.8%) are in
Urban and B6646 (92.3%) are in rural areas. And 52586 (56%) for boys and girls have access
o schooling on 36740 girls ans 4517 mixed (ol 23.9%) primary schaols.
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Tahle 11

(PAKISTAN)
Enrolment (million) in Mosgue and Primary Schools 1995-96.
Schouols - Muostjue Primary
Ui Rural Thtal Urbun Rural Tatal
Boys 0.14 0.898 - 1212 0.9%¢ 4.40 5.38
Gitls 0.03 0.16 0,20 0.88 2.58 3.47
Total 0.18 9 1.3 |87 6,94 8.85

Source: Pakistan Education Stavistics 1995-96, AEPAM, Islamunbad,

Table H shows that wiad 133 million students are enrolled in Mosque Schools. Qut of
this 115 millicn sre in eyl and 0,18 million in arban areas, And 1,12 millions are boys and

0.20 million #re girls students.

Table I further indicates thar 8.85 million students are enrolled in primary schools. Out
of this 6.98 million in rural and |87 millon in wrban areas, and 538 million boys and 3.47

million are oirls students.

Table T
Teachors in Mosque and Primary Schools 1995-96, (PAKISTAN)

Schools - Mostgue Pritiry
Urban Rural Total Utban Rural Total
Boys SA75 41443 46821 28978 132607 161585
Girls 533 414 247 32974 75385 108359
Tonal avl 41857 47768 61952 207992 269944

Source: Makistan Education SuMistics 1995-96, AEPAM, Islamabad.

Table 1] shows 47768 teachers in Mosgue Schools, out of these 5911 in Urban and

41857 in rural arcas, and 46821 male and 947 are female teachers.

16



Table HI farther indicates 283521 wachers in primary schoals. Out of these 207992 in

ruril and 61952 are in wrban areas. And 161585 male and 108359 are female teachers.

Table 1V
Students: Tenchers:Schools (Mosque & Primary) 1995-96 (PAKISTAN)

Schoals . Total
Stuclents Teachers Schools
Mosque 1.33 (M) 47768 36409
Primary 8.85 (M) 283521 03843
Total 10.19 (M) 331289 130252

Source: Pakistan Education Statistics 1993-96, AEPAM, Islamabad.

Table IV shows about 10 19 miltion students in Mosgue and primary schools, out of these

L33 million (13%) in mosque sehools and 8.85 million (86,9 %) are in primary schools.

It further indicates total 331289 tenchers, 283521 (85.5 %) teachers in primary schools
and 47768 (14.4 %) teachers are in Mosgue schools.

Table 1V also shows the tolal number of Mosque and Primary sclioals 1s. 130252, Out of

these 93843 (72 %) are primary schools, and 36409 (27.9¢ %) Mosque schools.

Fable ¥V
Student:Tencher:School Ratio, 199596 (PAKISTAN)
School - Mosque Primary
i Teacher:Swdent Raio 1:27.9 1:31.2
2. School: Teacher Ratio {8 i3
%) Schoal:Student Ratio 1:36.6 1:94.3

Source: Pakistan Eduecation Statistics 1995-96, AEPAM, Islamabad,

17



Table V shows that in Mosgue school, there is one teacher is for 27,9 students and in

primary schooly; one teacher is for 31.2 studems. And this ratio is approximately the same.

Row No.2 of mble V shows one eacher for one Mosque schools (1:1.3) while three

teachers (1:3) for one primury school. Primary schools have more teachers than mosque schools,

Row No.3 of mble V indicaes the school:student ratio as one Mosque school has 36.6

students and one primary schools his 94,3 students,

The teacher:stutdent miio in both school systems is manageable as one teacher has to
teach only 27.9 10 31.2 studemts respectively. The finding from table V are that in mosque
schools mostly wultigrade teaching is adopled while single grade weaching is prevailing in

primary schools.

Tilale VI
Buildings of Mosque and Primary Schools - 1995-96 (PAK ISTAN)

Schowls - Mosgue Primary
" Building Urban Rural Total Uirban Rural Total
Available 177 13110 14187 T38| TO66] 78042
Not Available 2109 20113 22222 1816 13985 15801
Total 3186 33223 36409 9197 84046 93843

Source: Pakistan Ecducation Statistics 1995-96, AEPAM, Islamabad.

Table VI shows that the schaol buildings are available in 14187 (39.9 %) Mosque schools
and 78042 (831 %) primary schools. About 60 pereent mosgue and 16 percent primary schools
have no buildings. Majority of primary schools have buildings and majority of mosque schools
have no building. The loaic belind this may be that the mosque schools are uswally working in
miosques where most ol required physical facilities for sehodls are avarlable therefore these

schools itre not provided buildings.

18



As mentioned eurlier, about primary duta, used in table VIL o X1, that 11 primary and
LT mosque sehool teachers, foyr Headmistresses, and 9 parents ol students of these 22 sample
schools were interviewed in Rawalpindi and Islamabad and the following tbles are formulated

based on U infooaton: -
Table VI

Prafessional Qualifieation of Mosqae and Primary School Teachers

Teacher - FFormal Qualification Prufessional
Qualification
Milteie FA/FSc  BAIRSc PTC c¥ B.Ed
Mosyue School (@ 4 l 9 . 0
Primary School 6 2 3 5 4 1

Table VI shows that the professional qualification of priniuey school teachers is higher
thian mosgue sehool teachers e Uree BAJBSC are primary schiool 1eachers while only one is
in mosque schools. Out of 1 teachers of mosgue schools 9 are FI'C while primary schoels have

only 3 such teachers and most of primary teachers dare OT and BE.

Table VI

Number of chisses taught by Maosque and Primary
school Teachers, 1997

Teacher - Takng Classes
One One 1o Two One 1w Three One to Five
Mosgue Schools i ( ! 9
Primary Schools 5 2 () 1

Table VI indicates thar majority of Mosguee school teachers have to teach all five classes
and primary school tewhers 10 teach Single class, It means that the tlligrde eaching in

‘mosque and single griwde waching in primary schools are taking place.
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Tuble IX

Pass pereentuge of Students of Mosque and Prinmrey
School Teachers

Teacher Pass Percentage of Students
Less then 60 1o 80% 81 1o 90% 91 10 100%
64 ;
Maosque Schoals | 0 5 5
Primury Schools 0 2 S 4

Table IX shows that the pass percentage of 10 mosgue schools and 9 primary schools is
from 81 1o 100 percentuge. The pass pereentage of | mosgue sehivol is less then 60 percent while

pass percentage of 2 primary schools is from 6l o 80 percent marks.
Though this indication is approximately the same bt inspite of multigrade teaching in

mosaue schools, students piss percentage is better then primary school students who are enrolled

under single grade teaching sysiemfschools.
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Tubly X

Teaching Technigues adopted by Mosque and Privey School

Teachers

Teaching Techniques M.S RS Teaching Techniques M.S P.S

1. Translation 10 L0 9. Role Playing 3 7

2. Playway ! 4 10. Question 6 8
Answer

3. Activity 2 3 | 1. Observation 2 4

4. Story Telling/ 6 B 12. Field Trip 3 4

Description

5. Assignment 6 Y 13. Rote 10 3
Memarization

6. Discovery l 4 14. Teacher 3 6
directed

7. Problem solving i 7 15, Trii& Studen 9 7
divected

8. Discussion 4 5 16. Recitation 10 8

=M.5. Mosyue School Teschers, LS. Pramary Sehool Teachers.

Table X shows that the majority of mosque school teachers are concentrating on

translation, teacher and student directed, recitation, and rote memorization.
Primary school weachers are adopting all of the above listetd waching rechnigues generally.
Translation, assignnient, story lelhing/descriplion, question answer, recilation, problem solving,

role playing, und wacher und student direcied discussion,

This table indicates that primary school teachers are using more teaching techniques then

muosgue school eachers.
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Table X1

Hems Tor use in Mosque & Primary Sehools

Items - MS PS lems - M.S P.S
I. Blackbourd I I 6. Duster 9 10
2. Maps 01 9 7. Teaching Kil I 5
3. Churts 01 I 8. Teacher Guide 2 4
4. Globes 01 6 9. Curriculum I 3
Scheme
5. Chalk H I 10. Time Table 5 11

(M.S, Mosque School Teachers, P.S. Pritvary School Teachers. )

Table XI shows thit mosque schools, except three basic {tems i.e. black board, ehalk,

and duster have less iems then prinvry sehools.
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Tuble X1

Bawic Pacilities in Mosque and Primarey Schools

Facilities n -

M A
1. Sheler 0
2. Dronking water I
3. Enough U

OIS/ SpIce

4. Elecincily 2
3. Ligh 2
6. Boundiry wall 0
7. Play ground 8]
‘8. Lavatory 9

N.A=Not available Adqgt=~Adequme

Table X1 shows that the primary schools have more hasic fueilities then mosque schools

Mosiue Schools

Adqt:

6
8

= =

Fud

In-adql:

5
3

Lt ]

0
0

In-adlgt = Inadequare

N A

U
0
0

[

Primary Schools

Adg:
10
9
4

£ |

In-adqt:
1

e |

WOk W b

particularly shelter, boundary wall, play ground, and lavatory, while drinking water, electricity,

and light facilities are approximately the same in mosque and primary schools.

Maoreover, about 9 parents (8 of students of Mosgue schools and | parent of student of
primary school) were asked abowl performance of mosque schouls wad their seply was that they
were satishivd by the periormance of Chiltiien in ‘mosgue schoals, Bue most of them complained

about inadequate building, class rooms, and shorage of eachers. They were further asked

whether they had visited mosgue sehaols frequently and their reply wis yes,
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10, FINDINGS

From the above description of data,

TLT From Tabile 1o VI (Nationad Datg)

About V1 percent of muosgue and Y2 pereent primary schools exist in rural
wrens ol 1Nk,

About 24 percent of mosspue and 44 perdent primary sehools are for girls,
The girls primary schools are more than girls mosgue schools.

Both primary and mesgue schools are providing education 1o 10.19 million
students (6.51 million boys & 3.67 millien girls).

Ot of this wal enrolinent 10, 19 mitlion, the enrolment of mosque schools is

st 13 percent and remaining 86.9 percent enrolment is of primary schools.
843 percent boys and 154 percent girls are enrolled in mosque sehools,

.8 percent boys and 391 percent girls are enrolled in primary schools.

YR petcent innle wwl 2 pereent femile wachers are waching i mu_t.;t.uu:: schools.

SU.8 picreent male and 40 perdent feminle @achers are working in primary
schools

T mosgie and privecy schools one teacher is for 27,9 and 31.2 students
respectively.

Ratio of teacher:school in mosque schools s une teacher for one mosgue
school while in primary theee teachers for one primary schouol,

Rutio of studentzschool in mosque schools is 36 students for one school while
S 3 stucents for one primary school.

Multigrade schooling i mosque sehools and Singlegrade schooling in primary
schouls is a common practice.

83.1 percent of primary and 39.9 percent of mosyue schools have buildings. Tt
means 17 percent primary and 60 percent mosque schoals ive no buildings.

T
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HL2 Tabile VI 1o X1

Professional qualifications of primary’ school leachers is higher than mosque
sehiovl teachers.

Majority of Mosque sehool teachers have 1o tesch all five classes and primary
yehoo! teachers have 1o teach single classes,

Inspite of multisde teaching in mosque sehools, stydents piss percentage is
better then primary school studenty who are geiting education under single:
£rude teaching,

Primary school eachiers are using more teaching technigues than mosque
sehool wachers,

Musque sehouls. except three busic iems f.e. blick hoard, chulk and duster,
By leas ilems. then primary schooly,

Primary schools Fave more basic facilities then masque sehoals,

I1. CONCLUSIONS

Afler the analysis of national data, it has come out that the more girls are
crarolled in primary schools than mosgue schools. therefore for the promotion
of girls educaion only pricviry schools, girls or mix. be considefed.

The s Petventige of students s coneermed it s cmerged thar imspite of low
Lk Cost the mosgue sehools pre praviding the same Pass pereeniméee of
stuclents as of pramary sehools, therelore, for the eXpisIon of peimary
educrdion, in sendal, more masque schools should e opened.

The numbert of mosgue schools be incredsed hy opening in each and every
loeality particukarly in ruril ares.

Community be persuaded o send all girls in mosque sehools,

Stuckentzsehaol mtio in masgeue schools be increised from 1:36 1o 1:90 or
e And a special training for musiue School system be provided o muosque
schod! weachers amd Imams.

A thorough inquiry be arninged as whey 60 percent mesque schools have no
Building though are called mosyie schools, IF there is any prablem from
community side that can be setiled by Ehtesaab Committee.



The multigrade teaching can be adopted even in urban areas in case the
shortage of (eachers due to financial constraints.

Even untrained teachers on fixed pay may be appointed in mosque and primary
schools,

The finance be diverted to the appointments of more teachers rather than
providing some other eilitiey,

More graduates or post graduates can be procured as teachers on fixed pay for
mosque schools.
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; _ _Annexure - I
ACADEMY OF EDUCATIONAL PLANNING AND MANAGEMENT
MINISTRY OF EDUCATION
ISLAMABAD
COMPARATIVE STUDY OF MOSQUE SCHOOLS VS PRIMARY SCHOOLS IN PAKISTAN

TEACHERS’ INTERVIEW

1. Teacher’s Name 2. Sex

Male Female

4, School’s Name & Address

&L BPS Present pay
5. Total Enrollment Teachers Classroom

6. Pducational Qualifications (Tick the box of Highest gualification achieved)

E

Below Matrie
Matric

FA/F.BC
B.A/B.Sc. /I.Com
M.A/M.Sc. /M.Com
Any other

|

7. Training

Vears
Untrained
PTC
JYV
sV
5 Iy
oT
B.Ed (14+1)
B.EA (12+3)
M.Ed

—_—
_  —

other (Please specify)

8. Do you need more training?

No
Yesa



9. If yes, what kind of training would you like?

10. How many vears have you taught as an untrained teacher? Years
11. How many years have you taught as a trained teacher? Years

12. How many years have you taught in this school? Years

13. Which of the following have been helpful to you in your teaching?

a) Head teacher/ Headmaster
b) Other teachers/ colleagues

c) Supervisor

d) Pre-service training

e) In-service training = 2
f) Your own experience as a student

g) Any other (Please speclfy)
14. Do you enjoy being a teacher?
Yes
No
15. Do you plan to remain a teacher?

Yes
Ho

16. Did you teach last year in this school?
Yeg

Na

17. If yes, what grade(s) did you tesach last year in this school?

Grade: 1 = 4ty
Grade: 2 oS
Grade: 3 =
Grade: 4

Grade: 5

18. Do you Kknow about the misquel achool

Yes
No

()




19. If yes, what do you think is the difference between mosque school and

primary school?

Please specify.

P £

S

I 1

24,

25.

26,

Are you familiarised with the objectives of mosque school.

Yes
Mo

1f yes, whether mosgue schools have achieved their objectives (please

specify) -

Do you have community support?

Yes
Mo

If yes, what kind of suppert.

Do you feel community prefer to send their children in
school?

Mosque
Primary

Why reasons.

Mosgue/Primary

Do you use any of the followingmethods while teaching.

Methods
a) Audiol ingiual
b) Translation
&) Playway
d) Activity
=) Story telling/Description
f) Assignment
g) Discovery
h) Problem solving
i) Discussion
3} Role playing

&

HITHT



k) Duestion Answer

1) Observation

m) Analytic/Synthetic
nj Field trip

o) Teacher directed
P Teacher & Student directed
q) Recitation

) Rote memorisation

s) Other (Please specify)

T

=7. What items you use in the classroom? (Tick the relevant Box)

a) Balckboard Yes
b) Maps Yes
c) Charts Yes
d) Globes Yes
e) Chalk Yes
£) Duster ~ Yes
q) Teaching kit Yes
h) Teacher guide Yes
i) curriculum scheme Yes
3) Time table Yes

28. How would you rank basic facllities in your classroomfschool?
Not available Adeguate Inadeguate

a) Schelter
b) Drinking water
&) Enough room/
space for children
d) Electricity
el Light
£) Boundry wall
q) Play greound
h) Latrine




Annaxure - I1
ACADEMY OF EDUCATIONAL PLANNING AND MANAGEMENT
MINISTRY OF EDUCATION
ISLAMABAD

COMPARATIVE STUDY OF MOSQUE SCHOOLS vs PRIMARY SCHOOLS IN PAKISTAN

DEﬂfEDEU{EUPER?ISERS' INTERVIEW

1. Supervisor’s Name _ 2. Sex Male Female
3. Address
4. BPS Prasent pay

5. Fducational Qualifications (Tick the box of Highest gualification achieved)

Below Matric
Matric

FAJ/E.Sc
B.A/B.Sc./B.Com
M.A/M.Sc./M.Com
Any other

[

6. Training

Untrained
PTC

v

5V

e

oT

B.Ed (14+1)
B.Ed (12+3)
M.Ed

e —————

ocher (Please gpacify)

7. Year of Graduation of professional training. Year

—_— ————

8. Place of Origin

Federal Puniab AJE FATA/FANE

Province
District
tiame of City or Village

1B
11 B

Il
il

il



2.

Province

Name of City or Village

10.

1l.

n £ 48
i3.

14.

15.

].Ei

17,

18,

i g4

20.

Place of work

Federal  Pupjab sindh NWEP AJK FATA/FAN?

District

How many schools are your supervising?

How many of these are Mosgue schools?

How much teaching experience you have? Years
How much administrative experience you have? Years

For how long you are working as headteacher/Supervisor of this
gschoolfoffice? Years

Is the concept of Mosgue school clear to you?
Ho
¥Yes
Is mosgue school effective than regular school?
Tf the Mosque school is effective, then should it be regularised?

Ho
Yes

Please explain the reasons which make mosque/regular school more effective:

Have you ever studied the objectives of the Mosque school system in the
educational policies.
He
Yes

Do you supervise your teachers’ teaching?

No
Yes

.



21. Do you give the instructions to your
Ho

Yes

teachers during your visit to school?

32. If yas, what kind of instructions you impart?

23. How would you evaluate the physical facilities in your schools/

Not available Adeguate Ipadeguate

— e e ——

glassroom?
aj Shelter
b) Prinking water
(5] Encugh room/
space for children
d) Electricity
e) Light
£) Boundry wall —'h
g} Play ground
h) Latrine

23. What kind of physical facilities are

available in the mosgue schools?

24. What is the gualitative difference between regular/mosgque schools?

Ans:




Annexure = III
ACADEHMY OF EDUCATIONAL PLANNING AND MANAGEMENT
MINISTRY OF EDUCATION
ISLAMABAD

COMPARATIVE STUDY OF MOSQUE SCHOOL VS: PRIMARY SCHOOL IN PAKISTAN

School I.D. No.

= Schoonl Name

Za Full Address:

3. School Level: 1. Primary ' 2. Mosque

q. Union Council or
Town Committee/Muncipal Corporation:

B. Type of School 1. Boys 3. Girls 3. Co-Education

6. Location:- 1. trhan 2. Rdural

7. Performance of studepts during last three years

ﬁﬂﬂ_ﬁ

1992-93 1993-94 1694-95

Total Appeared | Pass | Total Appeared | Pass | Total Eppear= | Pass
Enrol=- | in Exam, % Enrel- | in Exanm % Enrol- |ed in %

1 mentc maenc ment Exanm

Fclass-l

Class=-2

Class-1

Class=4

Class—-5

“Total

Signature of Data Collector Signature of Headmaster
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