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EXECUTIVE SUMMARY

In Pakistan a large number of children are found out of school and the Government
continues to explore the ways to bring these children in schools. One such initiative, the
Mosque Schools Policy was introduced in 1978-79 wilh the stated intent to revitalize this
institution which has immense potential ol educating the masses using it as a place of
learning for children particularly for aut of school children. These mosque schools were
opened for the following major reasons:-

To increase literacy rales by providing easy access to children in small
setflements 10 rural areas. i

- The mosque is a ‘raditional center of learning in muslim society. Community
participation in reviving this tradition through mosque schools which was
expected Lo raise motivation level for parents (o send their children to school.

- Major savings n government capital expenditure for primary educalion
srovision were expected as physical facilities were presumed to be available at
MOSE LS.

The school timing, curriculum, teachers” qualification, and supervision of Mosque and
Primary school were the same, The only difference between (hese Lwo systems was that the
Mosque schools tsually were providing only three years of schooling while normal primary
schools were providing five years of schooiing. The primary schools were in government
buildings with (hree (o five teachers and mosgue schools were in mosgues wilh one teacher
and one Imam of mosque. Later on most of mosque schools were provided the same
facilities as provided 1o primury schoals, therefore, ils basic concept ol low unit cost has not
remained same as it was conceived by the education planners. '

This study was carried out by the AEPAM on the request of Inter Provincial Development
Committee (IPDC). The major oljectives of the study are:-

¢ to compare he performance of the students of Mosque schools with students of
primary schools;

® {0 examine/compare the physical facilities available in these institutions;
L {0 examine/compare the academic facilities (teaching and supporting staff)

available in these institutions;
® to compare the financial inpul/output with respect to the enrolment.

The questionnaires were prepared and field visits undertook. primary and nosque schools
were visited . Students teachers and parents of both school systems were interviewed.



The findings suggestions can be brietly preseated as following:

Majority of mosque school teachers have to teach all five clagses and primary
school teachers teach single ¢lass.

Inspite of multigrade leaching in mosque schools, students pass percentage is
better than primary school students under single grade teaching.

Primary school teashers are using more teaching techniques than mosque
school teachers.

Mosque schools, except three basic items i.e, black board, chalk and duster,
have less items then primary schools.

Primary schools have more basic facilities than mosque schools.

After the analysis of national dama it has come out that the more girls are
enrolled in primary schools than mosque schools, therefore for the promotion
of girls education only primary schools, girls or mix, be considered.

[nspitc-of low unit cost the mosque schools are providing the sanie pass
percentage of students as of primary schools, therefore, for the expansion of
primary education, in general, more mosque schools may be apened.

The number of mosque schools be increased by opening in cach and every
locality particularly in rural arcas,

Community be persuaded to send all girls in mosque schools.
Student:school ratio in mosgue schools be increased from 1336 to 1:90 or
mare. And special training for mosque school system be provided to mosque

sehool wacher and Lan,

The multigrade teaching ¢can be adopted even in urban areas in case the
shoriage of teachers due to financial constraints.

Fven untrained teachers on fixed pay may be appointed in mosque and primary
schools. '



yEL BACKOGROUND

One peed net to dwell 1o heavily upon the fact that Pakisian inherited a weak
~educational set-up at the time of mdependence. There was a mass of illiterates while
insufticient instituiions existed to impart education to the children. Moreover, the education
system itself did not suit the aspirations and demands of an independent nation. Therefore, a
National Education Conlerence was convened in 1947 which recommended that
universalization of primary education as its first priority and also reconumended provision of

adult literacy.

Since then, bhasic ecucation has lang been declared a priority for national
development in official policy documents and in public pronouncements. Over the years,
there have been several mitiatives by the Governments o i'.n|_11'_£_\:-\v'c the situation of primary
education and adull literacy. Yet, no siznificant impact had been [elt with reeard to primary
enrolment, completion and performance, and in the percentage growth rate in the litcrate
population. In addition 1o all of this, standard of higher education is not upio the mark.
Research capabilities of higher institutions cannot compete with the world.  Analytical

abilities have not yel altained desired levels.

At the same time the cconomy has been growing at a 6% grawth rate and social,
especially ed ucation, indicaiors renmin poor. [.,m--elé of literacy between 35 and 40 percent
result from low aceess to schools and @ high dropout rate, Irreleviuil curricula, un-stimulating
teaching praclices and unattractive environments do not offer incentive 1o poor families.
Child labour, poverty of the familics, and teacher absenteeisr are other contributing factors

which need considerable attention.

sopulation. 13 muliion or approxiniately 70 per cent are enrolled in school. Halt the number
i E 3

of children who enroll do not complete school. The implication s that mput into the



education systens. i.e. schoo! il wstiucture, teachers and materials, whether provided by the
government or donar and other development quencies, has not been maiched by outcomes in
ternis of completion wnd student p'cri‘u.‘;"rmnnc\-\. This sitnation hus raised serious concerns
about such process paraiiciers as quality ol school administration and management,
supervisory practices, teaching methods and the role of local communities in the education
process. The present government has taken gach of these problem very seriously and

' corrective micasure has been taken,

A person is functionally literate when he has acquired the knowledge and skills in
reading and writing which cnables him to engage effectively in all those activities of fulure
sacial, cultural, and econoinic development. The role of primary education can not be denied
for the promotion of litcracy amd -;r_x|'):'.:1'_<i{n‘. of education. It has rightly been called the

primary cducation as foundation stone on which lirerate culture can be erceted.

Ever since the creation ol Pakistan several proposals have been made to enhance the
education [n the comnry. All education policy planners have put forwarded so many steps
and strategics to universalize primary cducation in the country. Some had given suggestions
to increase primury schools: o make primary education compulsory; to open muballa,
mosque schools; and (o open literacy centers etc bul yel this country has not achieved the

desired goalg of primary education.

Pakistan is canfronted with quantitative as well as qualitative issues in education. It is
a fact that i Pakistan @ large number of children are found out of school and the
Government continues o explore the ways 10 bring these children .‘:(‘.h(){}l.ti. One such
initiative, the Mosque Schools Pobey was introduced in 1978-79 with the stated intent to
revitalize this institution which hias immense ph‘.emia] of educaling the masses using it as a
place of learning for children particularly lor out of school children. These mosque schools

were apened for the following 1major reasonsi-
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- Taincrease literacy rates by providing easy access to children in small
settlements in rural areas.

- The mosque is a traditional center of learning in mushim sociely, Community
participution in reviving this tadition through mosque schools which was
expected to raise notivation level for parents Lo send their children to school.

- Major savings in government anital expenditure for primary cducation
provision were expected as physical facilities were presumed Lo be available at
mosques,

This policy was a creative effort to bring the children who did not reach by the
normal government schools while, at the sume time, keeping costs relatively low Ly using an

existing mstitutional structire.

The school timing, curriculum, leachers’ qualification, E’.ﬂd‘Sl_l])ﬁ!‘\’i.‘s‘iOl‘} of Mosque and
Primary school was sume. The early difference between these two systems was that the .
Mosqué schools usually were providing only three years of schooling while normal primary
sehools were providing five years of schooling. The primary schools were in government
buildings with three to five teachers and mosge schools were in mosques with one teacher
Cand one Imam of mosque. Later an most of mosque schools were provided the same
facilities as provided to primary schools, therefore, its basic concept of low unit cost has not

remained same as it was conceived by the education planners.

This study was identificd in Inter Provincial Development Commitiee (IPDC) meeting. 1PDC
is a form initiated in 1983 to wive an oppurtuiity w dealing officers in ecucational planning
at Federal and Proviagial levels, This forum fell it necessary to find out the comparative
status of mosque and primary schools. Therefore, a research study has assigned to Academy

of Educational Planning and Management (AEPAM) with the following objectives:-



2. OBJECTIVES
The major objectives of the study are.-

@ (o compare the performance of the students ¢f Mosque schools with students of
primary schools;

@ 1o examine/compare the physical facilitiey available in these institutions;
% to examine/compare the academic facilities (teaching and supporting staff)

availuble in these mstitutions;

® to coripare the financial input/output with respect to the enrolment.
3. SIGNIFICANCE OF STUDY

All cducation pnlicie.;: have been mentioning about the shortage of schoals and funds
required to open new schools for the children who did not have access to schooling.
Therefore, Maosque .Sn:‘!‘:(mi. Policy was intraduced in 1978-79 to utilize the mosque buildings

_for schoa! purposes. Al the beginning this concept had worked [ruitfully but later on loosed

its importance in some areas/provinces of Pakistan.

This pilol study would point oul the initial problems as why the concept of mosque
schools did not achieve its desired goals. This study will identily research study which can
find out the reasons of failure or the need more success and suggest policy options for the
govenment. [ the suggestions are found efrective then its benefits will be for all out of
school children. It will be helpful not only for out of school children but simultaneously

increase the literacy level in Pakistan,
4. SCOPE OF THE STUDY
This pilot study is intended 1o guide the educational planners. administralors,

teachers, students, and communities’ attitude towards mosque schools in sample areas at

national level.




5. LIMITATION OF TIHE STUDY

Main consiraint is resources. Since the AEPAM has limited resources and could not
launch such studies ai natonal 1evel hence this pilot study has been carried out initially to
find out the main redsons of fuilure of Mosque school system. FedMIS data has been used:
for this study and a number of veriables have been used. In addition o this, anather primary
data set of 22 swmple schools (11 mosque & 11 primary) has been used for the study. Parents
of students of mosque schools of Rawalpindi and Islamabad were also inlerviewed to find out
their point of view. The Questionnaires are attached at annexures 1, 11 and 111, The

questionnaire for parents was also translated into Urdu for easy administration and a copy is

enclosed at annexure 1V,
6. METHODOLOGY

The annuil school census in Islamabad Distriet. FATA, FANA, and AJK, is
conducted by MIS Division of Aeademy of Educational Planning and management
(AEPAM), Ministry of Education Islamabad. The provincial information 1s collected and
compiled at respective provinees. The AEPAM receives the provincil data fraom each
provincial MIS and finally compiles @ national data book called "Pakistan Education
Siatistics” and this secondary diuta has been used i this study. Out of the FedMIS data set,
the following variables have been used for the study:-

- Schools

: Teachers

= Students

- Physical facility (building only)

As mentioned carlier, a sample of about 11 mosque and 11 primary school teachers,
parents of the students of mosque and primary schools, Headmistresses of primary schools of
Rawalpindi and Islamabad were also interviewed by rescarchers in the contexl ol comparison
of mosque and primary schools on account of variables mentioned above within the scope of

the study and objectives mentioned above.

Lo



f POLICIES? STATEMENTS

According to the National Education Policy 1998-2010, description about the primary

and mosque schools is:

The presently about 145,960 including around 37,000 mosque schools. One third of
primary schools are female schools. In addition to that 7,177 non-formal primary education

schiools are tun by Prime Minister's Literacy Comnmission,

Presently, a total of 339,500 teachers are working in public sector and teaching at the

primary level. Roughly 33 percen. or | 17,600 are female teachers.

The shoriage ol ph')-'xic:.'\.l facilitics and equipment is eritical in primary schools.

~ According to the latest estimates, aboul 25,000 primary schools are without school buildings.
Many of the schiools are without boundary walls. Most of the one room sehools in the rural
arcas, are made of mud, bamboo and ga vanized iron sheets. Majority of schools da not have
latrines and water facilities. There is also a shoriage of desks and chairs. Some schools do
not even have mats for the school for pupils to sil on. However, blackboards and pieces of

* chalks are available in most of the schools. Teaching kils were developed and distributed to

30 percent of primary schools in Pakistan.

The following physical targets for primary education system weic mentioned in this

education pohey:

s About 45000 new primary schools, 17000 in year 2002-3 and 28000 in year
2010, will be opened. About 20000 more mosque schools will be opened till
24940 ; -

& Double shift in 20000 existing primary schools will be started. 45000 primary
sehools will be upgraded.

@ 99700 more primary school teachers will be recruited Gll year 2010,



The objectives of the present education poticy ragarding primary education are:
> Enactment of compulsory primary education.

® 90 percent enrellment al primary level by the year 2002-3 and 100 percent by
the year 2010,

& Retention of primary education cycle upto 90 percent students (both boys and
girls) by the year 2010, :

® Achievement of maximum level of learning by 90 percent primary class

)

students by the year 2010,

8. RELATED LITERATURE

‘The mam purpose of relevant Hierature is 1o look on mosque and primary schools as
“What is the difterence between these bwo sysiems? The related literature in this regard has

been reviewed in context of following variables:-

1 Enrollments

i, Teachers

. Physical Facilities

Vi Community

i Administration, and

VI General views aboit the systen.

8.1 Mosque Schools

811 Enrolhnent

According 1o an study on mosgue schools in Sindh by Teacher’s Recourse Centre
(1989) in Karachi, a total of 262282 pupils were enrolled in 9723 mosque schools and girls’
enrollment waus just 26.4 percent. In the period 1990-91, a total number of 471 students (both
sexes) were enrolled in 12 sample mosque schools, among these 144 dropped out and only

14 Temale students simply dropped out due to social compulsion. [t suggests that less

enrolment and dropout of girls in mosque schools does take place.
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Khan (19%1) finds out tha in some ol Mosque schools the average total enrolment s

much higher than formal primary schools where the average is some 60 pupils per school.
8.1.2 Teachers

Khan (1981) presents that before launching. the programme of adimission in mosque
schools in 1979 80 certain steps were taken to ensure the suceess of the programme. These
steps included the selection of dedicated teachers who could adjust lo the new patterns of

teaching.

Chaudhary {1989). has supported the mosque school policy and states that only people
with missionary zeal teach in mosque schools. They take personal interest in im parting
knowledge (o the students. Mast of mosque school Leachers belong 'to the sune community,

hence people trust upon the local eachers and send their daughters to schools willingly.

Majeed (1992), of Pakistan Academy for Rural Developmenl Peshawar has suggested
that the training courses al least once in a year be organized for the teachers of mosque
schools thereby providing them an opportunily to upgrade their knowledee and skills. This
report further states that abour 2/3 of the teachers would leave their job if they get a full time
employment outside the villages. mainly due Lo very Jow allowances of teachers.

Nevertheless, their over all impressions regarding the mosque schools were encouraging.
8.1.3 Physical FFacilities

Khan (1981), has states that since the mosque provides building, covered area, mats
and other facilitics, there is no need for development expenditure,

A study of mosque schools in Singh stated that most ol the swnple schoals were
functioning in one room only. In 92 pereent of the schools the working space was observed

to be overcrowded.

o




Majead (1992), of Pakistun-Academy for rural development Peshawar has suggested
that the basic Seilities ineluding frec books! stationary; tables and chaies tor the teachers;
nerements and allowances: school uniform; first aid; and provision of scholarships to

talented students of mosque schools be provided which will strengthen the whole programme,
8. 1.4 Community Involvement i

Al (1990), says thut honest and dedivated field staff put life into the programme and
motivated the community o parlicipate i the mosgue schools system. It is significant that
the urban areas have not taken much notice of the mosque schools except perhaps in the
busties and urban slum arcas, where there is neither a government school mn the x-'i.c;i_nity nor

are the parents able lo afford the fees either of the local government of private schools.

Majeed (1992, Pakistan Acadeny for Rural Development Peshawar present a point of
view that 96 (80%) of the sample parents preferred mosgue sehools tor education ol their

children over vovernment primary schools, Again a majority, Us% (118) of the parents
J & : 3 2

disclosed the Mosque schools were most beneficial for the village com MLy

 Chaudhary (1989), has also s:lppoi'ietl this view rhat mosque schools are communily
organized and trusted scheols. Hence parents willingly send their girls to such institutions.
The pareats krow that their duaughters will be taught Qurun and Sunnah, alongwith formal
curricul, henee they allow them o go o the schools (mosquc sclm«.;w!s}.' Poor parents cannot
afford to purchase uniform or books ete required in regular primary school, therefore, the
mosque schools should be opened in such community where primary schools have not been

set up.
Khan (1981, said that the up keep of the mosque and its maintenance is the

responsibility of community and the government is required o provide oaly non development

expenditure,

o



8.1.3  Administration/Policy tmplementation

Warwick, Reuners and MeGinn (1991), found out that the implementation of the
mosque schools policy differed from the original strategy. Classes were often held in

buildings at some distance from the mosque rather than in the mosque itself.

They turther said that though the government’s intention was 1o use the mosque
schools as a second-best altlernative in arcas where there were vo regular primnary schools. In
same regions the schools were built close o existing government primary sch.;m'is. Some
mosgue schools also provided the full five years of primary education rather than just three

~years. In short, when the policy was actually carried out, changes were made to increase its

eftectivencss and solve some of the problems it created.

AL (1990), says that there is no denying the fact that the separatg administrative
structure and some honest and dedicated field staff put hfe inw the mosque schools
programme and motvated the community w participate. The merger ol the mosque schools

with primary education’s formal administration has proved detrimental to both,

A study of Mosque schools in Sindh by Teacher’s Recourse Centre (I'RG-1989),
mentions that the mosque school systent has been successful in Sindh. [ts integration into the
regular primary school system will not serve any useful purpose. 1t is also recommended in
this study thut the mosque school system should be continued as an independent system and

mosque schools should be opened 1 where primary schools have nol been set up.

Malthews (1995), in his rvpu.rl Manavement of Elcimentary Education in Punjab said
that mosque schools have been steadhly increasing in numbers, e.g. in 1984-85 schools year
there were 8070 while in the 1992-93 school year there were 12328, Notwithstanding this
growth in numbers, government policy is o gradually uperade them all so that they become
full primary schools (Classes T to V). This is to be done by using land adjacent to the

-mosque free of cost to the governnienl and by providing a second teacher and a classroom.

10



Stddefigui, (1 990), stated that the lﬂ\L]L ¢ school experiment was rited a8 success.
Under the fitth plan (1978-83). the number of mosgue schiools opened was 3,200, During [he
Sixth Plan (1983-85) 17193, were opened and this number will increase further and 20,000

mosgque schools will be opened under Seventh Plan (1985-93).
8.1.6 General

Al (b has said that one must take into account that at one stage the government
of Punjab had declared the mosque schools programme a failure and decided to shelve it.

Later the Decision was reversed. bat no where has it been so popular as in Sindh.

Pakistan Academy for Rural Development Peshawar (PARDP) has m entioned that
masjid schools have been functioning effectively for about 26 yeurs and it is recommended
that these non formal learning institutions ut the village level may continue o work for the

benelit ol 1the musses.

8.2 Primary Schools

8.2.1 Enrollment

Ministry of Bducation, PNE Wing (1987), mentioned that 70 percent of girls of
school going-age remdin oul of school and 70 percent of the enrolled girls leave school
without completing primary education. This trend can not carry the pation forward to
universal primary education. To increase the participation of girls in education, we have (0

search for alternative innovitive progranines.

Malik and Tauhid (1983), suggest that the drop out rate for both scxes in class I
(section called Pakki) is 12,7 percent at national level for lhe year 1984-55. It is shightly
higher for femajes t.e. 119 1)1;'1{'&';1[.- In urban areas, 14.1 percent and 10).4 percent in rural
areas. Repeaters rates do not viry much i pational :—md urban and rural schools. Primary
school tencher is the very influential as he ¢in determine the age af the child at the time of

admission and can retain as many studenls in class Kachi or Adoa as he hikes.

JEL




827 Peachers

I_.}_e'unr; ;'..:ul Pritehard {II 970, h.il‘.‘L.’ .ii,l::ii that there is lot of eriticism regarding the lack
of commitment of many weachers, some o whom were said to supplement their income by
ather employment. And the rural ﬂ-‘::::hu}'g, especially 1 very simall schools, suffered from
professional isolation, The impression gained [rom visits Lo several urban and rural schools
and from discussions with i]‘-.;ﬁpx:dm‘s wis of many hmtlequate buildings in a poor state of
repair providing a1 depressing eavironment for learning even of a stereotyped kind. Very
many schools lack essential teaching equipment and visual or other aids o learning and in

general teuchers had displayed little initiative in sceking to remedy these deliciencies.

ot L ! % f t N - : ‘ - S - - = - "
Malik and Tauhid (1985), stated that teachers are not specially trained to teach such

levels as Kachi class. In many schools, these two classes Kachi and Pakki sit jumbled

Kachi. Mostly wachers over look drop outs because of non availability ol basie facilities to

retain the children tor-longer time in the school,

Bude and Chowdbri in an evaluation report mentioned thal cducation in primary
schools is charucterized by a poor quality of instruction resulting in low learning
achievements by the children. Many teachers are still untrained or cling 0 oppressive
methods of keeping children in classes withoul providing proper opportunities for learning.
All this discourages any increase n attendance and contribuies 10 high dropout rates. To
overcome the boredom and inefficiency in the present schools and make these contribute to
meaninglul learning, teachers must to be exposed to different ways of handling children.

They should also be equipped with skills to teach in 4 more relaxed and efticient way.

A book "Multierde Teaching in Single Teacher Primary Schools” by UNESCO
(1989), tells about ]_)r'tn‘-,:n"\,-"sclmuls in Pakistan that there is a view that we should have a
different curriculum and texibooks for mulierade schools and an other for schools where one

teacher teaches one class but this is aot logical. Anart from Hnancial and other

£2




considerations, it poses very serious questions, The two streams running parallel will never
meat, thus the lony term results will not be positive when the students from two different

streams join at (he secondary stage.

8.2.3 Physical Facilities

A book "M ll.i\[igt‘f_[':: Teaching in Single Teacher Primary Schools" by UNESCO
(1989), tells about primary schools in Pakistan that multigrade schools particularly those in
FemoLE drvs are viven step-motherly teatient i terms of physical facilitics although as a
matler of fact wnd natural justice, @ single teacher teaching more tian one class deserves
more facilities in werms of school butldings, furniture, teaching material/aids, ete, 50 that he

can be compensated for the difficulties and his burden becomes light. He needs more funds

to develop teaching aids from locally available cheap material.

Lyvons and Pritchard (1976), said that most of primary schools tack essential teachin
y b

equipment and visual aids or other feeding material for learning.

A study by Allama lgbal Open University (AIOU-1984), mentions that many urban
and large majority of rural schools present a very miserable picture. Most ol the schools are
working in two-roon buildings in many cases, they are being run in single mud built room,
originally meant to be a animal skelter. The buildings have no veranda or shade from the
blazing sun in sumer and 1o sheiter from the chifling cold in winter. They have neither
boundary walls nor any play grounds nearby. All the five classes sit 111 the sume room. There

exists no question ol electricity and electrical equipment to facilitate students.

AIQOU s study further stated that the schools have poor sedting arrangements.
Sometimes child bring small ;:iuccs'ol' mat or sack from home for seating purpose. Including
the irrigated plains of Punjab and Sindh, there is no arrangement of drinking water in many
primary schools i the country, Where ever hundpumps have been installed they remain out

of order tor most of the year.



Malile and Taubid (1983), said that teachers over look drop outs because of non
availability of busic fucilities w retn the }\su for longer Lime in the school. Over all
physical fucilines and supe ".-i_.sur_y‘-.-\|'|'m‘-.g;*am-:nls are better in Sindh, NWEP, and AJK than

the two provinees of Punjab and Balochistan where as in FATA these are under utilized.
8 2.4 Community Involvement 3

Lyons and Pritchard (1976). said that the frequent criticism was heard of the lack of
commitment of many teachers, some of whom were said to supplement their income by other
employment. That very many primary schools indeed appeared to depend on the support of
the community. as [nanee from the autl writies could supply only @ limited nu mber of

classraoms”

“Multigrade ‘Teaching in Primary Schools™ by UNESCO (1989). observed that the
success Of the teaching-ledarning pracess entirely depends on the attitude of the teacher. If he
has a will to do he will create resources by himself by mobilizing the availuble resources

seeking the cooperation of the community and thereby achieve betier results.

8.2 f\dminislt‘nlioﬁfl"nlicy Implementation

Warwick. Reimers and MeGinn (1991), have writlen that the government should
concentrate on formal education alone. All the funds (iivertcd o other schemes, for example,
Nai Roshni schools could help ereate more primary schools. Therefore more funds should be
channeled to formal primary school expansion. Money spent on acceleraled literacy 18 not a

very goad option,

According to AIOU (1984), the students of primary schools have already shabby and
patched dress and they are accustomed o this kind of environment in their daily life. Hence
it makes no Jifference for them  whether they are at school or ;LI_.'mn‘.'ic, except that at home
they have to look alter the cattie and at school, they have o sit calmly on the bare ground

for the whole day long.



9. ANALYSIS

The purpose of his study s 1o provide comparative information sbout mosque and
primary schools in Pakistan as what is the ratio  of teacher:student. teacher:school,
student:school, in the context of urbar:rural, male:female, and building.

Table 1

Number of Mosgue and Primary Schools 1995-96. (PAKISTAN)

Schools -- Mosque Primary
Urban Rural Total Urban Rural  Total
Boys 2545 25111 27676 4197 48389 52586
Giirls 0005 0034 00039 4195 32545 36740
Mli xed 0636 8058 8694 8035 3712 4517
Total 86 33223 36400 9197 Be6d6 93843

Source: Pakistan Education Statisticy 1995-96, AEPAM. Islamabad.

Table I shows that Pakistan has 36409 Mosque Schools (MS), 3186 (8.7%) in Urban and
33223 (91.2%) in rural areas. The majority of MS (91%) are in rural areas. Out of total mosque
schools 27676 (76%) are tor boys and 39 (0.1%) for girls & 8694 (23.8%) arc mixed 'schools.
Therefore it can be said that 23.9 percent mosque schools are providing education to girls,

This table further indicates 93843 primary schools, out of these 9197 (9.8%) are in
Urban and 86646 (92.3%) are in rural arcas. And 32586 (56%) for boys and girls have access

to schooling on 36740 girls ans 4517 mixed (total 43.9%) primary schools.
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Table 11 -
‘ (PAKISTAN)

Enrvolinent (million) in Mosque and Primary Schoels 1995-96.
Schools - Mosque Primary
Urban Rural Total - Urban Rural Total
Boys 0.14 Gos i 0.98 4.40 5.38
Girls 0.03 0.16 0.20 0.88 2.58 3.47
Total 0.18 IS 1.3'_.3 1.87 6.98 8‘85_

Source: Pakistan Education Siatistics [995-96, AEPAM, Islamabad.

Table 1T shows that toral 1.33 million students are enrolled in Mosgue Schools. Out of
this 1.15 million are in rural and C.18 million in urban areas. And 1.12 millions are boys and

0.20 million are girls students.

Table 1 further indicates that 8.85 million students are enrolled in primary schools. Out
af this 6.98 million in rural and 1.87 million in urban areas, and 3.38 million boys and 3.47

million are girls students.

Table 111
Teachers in Mosque and Primary Schools 1995-96, (PAKISTAN)

Schools - Mosque : Primary
Urban Rural 'Tdml Urban Rural Total
Boys 3378 41443 46821 28978 132607 161585
Girls ; nA% 414 947 32974 Thiss 108359
Toml = b 41857 47768 61952 2071997 269944

Seurce: Pakistun Education Sttistics 1995-96, AEPAM, Islamabad.

Table 111 shows 47768 teachers in Mosque Schools, out of these 3911 in Urban and

41837 in rural arcas, and 46821 male and 947 are female teachers.
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Table 11 further indicates 283521 (eachers in primary schools. Out of these 207992 in

rural and 61952 are in urban areas. And 161583 male and 108359 are female teachers.

> Table 1V
 Students: Teachers:Schools (Mosque & Primary) 1995-96 (PAKISTAN)

Schools : Total
- Students Teachers ~ Schools
Mosque 1.33 (M) 47768 36409
Primary 8.85 (M) 283521 03843
Total - : 10.19 (M) 331289 130252

Source: Pakistan Education Statistics 1995-96, AEPAM. Islunabad.

Table IV shows about 10,19 million students in Mosque and primary schools, out of these

1.33 million (13%) in mosque schools and 8,85 million (86.9%) are in primary schools.
| : ] b

It further indicates total 331289 teachers; 283321 (85.5 %) teachers in primary schools

and 47768 (14.4 %) teachers are in Mosque schools.

Table IV also shows the total number of Mosgue and Primary schools s 130252, Out of

these 93843 (72 %) are primary schools, and 36409 (27.9 %) Mosque schools.

Table ¥

Student: Teacher:School Ratio. 1995-96 (PAKISTAN)
School »---w Mosque Primary
I.  Teacher:Student Ratio 15279 412
2. School:Teacher Ratio i 1:3
4. School:Student Ratio 1:36.6 e 1:94.3

Source: Pakistan Educalion Statistics 1995-96, AEPAM, Islamabad.
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Table V shows thal in Mosque schoal, there is one teacher is for 27.9 sludents and in

primary schools, one teacher is for 31.2 students. And this ratio is approximately the same.

Row No.2 of table V shows one teacher for one Mosque schools (1:1.3) while three

teachers (1:3) for one primary school. Primary schools have more teachers than mosque schools,

Row No.3 of table V indicates the school:student ratio as one Mosque school has 36.6

students and one primary schools has 94.3 students.

The teacher:student ratio in both school systems is manageable as one teacher has to
tcach only 27.9 to 31.2 students respectively. The finding from table V are that in mosque
schools mostly multigrade teaching is adopled while single grade teaching is prevailing in

primary schools.

Table V1
Buildings of Mosque and Primary Schools - 1995-96 (PAKISTAN)

Schools -~ : Mosque Primary
' Building Urban Rural Total Urban Ru:‘a!. Total
Available 1077 13110 14187 7381 70661 78042
‘Not Available 2109 20113 22222 1816 13985 15801
Total 3186 33223 36409 9197 - 84046 93843

Source: Pakistan Education Statistics 1995-96, AEPAM, Islamabad.

Tahle VI shows that the school buildings are available in 14187 (39.9 %) Mosque schools
and 78042 (83.1 %) primary schools. About 60 percent mosque and 16 percent pri méry schoo-Is :
have no buildings. Majority of primary schools have buildings and majority of mosque schools
have no building. The logic behind this may be that the mosque schools are usually working in
mosques where most of required physical facilities for schools are available therefore these

schiools are not provided buildings.
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As mentioned earlier, about primary data, used in table VII to XII, that 11 primary and
[l mosque school teachers, four Hea([mi:it.ru*ssl:s, and 9 parents of students of these 22 sample
schoc:]s.wcrt' interviewed in Rawalpindi and Tslamabad and the following tables are formulated
based on that information:-

Table V11

Professional Qualification of Mosqiie and Primimvy School Teachers

Teacher - : Formal Qualification Professional
Qualification

Matric FA/FSe  BA/BSc FEC ey B.Ed
Mosque School 6 4 P 9 2 0
Primary School 6 3 s 5 4= 1

Table VII shows that the professional qualification of primary school teachers is higher
than mosque school teachers te. three BA/BSc are primary school teachers while only one is
in mosque schools. Out of 11 eachers of mosque schools 9 are PTC while primary schools have

only 5 such teachers and most of primary teachers are CT and BId.

Table VIII

Number of classes taught by Mosque and Primary
School Teachers, 1997 '

Teacher - Taking Classes
One One to Two One 1 Three One 1o Five
Mosque Schools 1 0 : 1 4
Primary Schools 8 = 0 1

Table VI indicates that majority of Mosque school teachers have to teach all five classes
and primary school teachers to teach single class, It means that the muligrade teaching in

“mosque and single grade teaching in primary schools are taking place.



Tuble IX

Pass percentage of Students of Mosque and Primary
School Teachers

Teacher : Pass Percentage of Students
Less then 60 to 80% 81 to 90% 91 to 100%
60 % -
Mosque Schools | : 0 5 3
Primary Schools 0 1 5 4

Table [X shows that the pass pereentage of 10 mosque schools and 9 primary schools is
from 81 to 100 percentage. The pass percentage of 1 mosque school is less then 60 percent while

pass percentage ol 2 primary schools is from 60 1o 80 percent marks.

Though this indication is approximately the same but inspite of multigrade teaching in

mosque schoals, students pass percentage is better then primary schaol students who are enrolled

under single grade teaching system/schools,
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Teaching Technigues adopted by Mosque and Primary School

Teaching Techniques

1. Translation

g

. Playway

3. Activity

4. Story Telling/
Description

5. Assignment
6. Discovery

7. Problem solving

8. Discussion

=M.S. Mosque School Teachers, P.S.

Table X shows that the majority of mosque school teachers are concentrating on

translation, teacher and student directed, recilation, and rote memorization,

NS

10

(&}

1y

,_]_

Table X

Primary School Teachers.

Teachers

.3 Teaching Techniques

0 9. Role Playing

4 10, Question
Answer

3 I 1. Observation

8 12. Field Trip

9 13. Rote
Memorization

4 14. Teacher
directed

7 15. Tr: & Student
directed

5 i6. Recitation

M.S

3
6

10

L

P.5

Primary school teachers are adopting all of the above listed teaching techniques generally.

Translation, assienment, story tefling/description. question answer, recitation, problem solving,

role playing, and teacher and student directed discussion.

This table indicates that primary school teachers are using more teaching techniques then

mosque school teachers.
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Table X1

tems for use in Mosque & Primary Schaols

ltems - M DS ltems — NL%
1. Blackboard 11 8 6. Duster 9 10
2. Maps | 01 9 7. Teaching Kit I 5
3. Charts 01 8 8. Teacher Guide 2 4
4. Globes 01 6 9, (_Iurric.um:!] I 3
Scheme
3. Chalk : 11 8 10. Time Table Feo 11

(M.S. Mosque School Teachers, P.S. Priiary School Teachers.)

Table X1 shows that mosque schools, except three basic items i.c. black board, chalk,

and duster have less items then primary schools.
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Table N1

Basic Facilities in Mosque and Primary Schools

Facilities in - Mosque Schools Primary Schools
N A Adgt: In-adqt: N A Adqt: In-adqt:
L. Shelter 0 6 e 10 1
2. Drinking water | e o 0 9 2
3. Enough 0 3 8 0 q 7
rooms/space

4. Electricity 2 7 2 ! 3 4
5. Light o z 8 | 1 5 5
6. Boundary waull 6 4 L ! 3 5
7. Play ground . L1 0 0 204 2 2
8. Lavatory 9 2 0 2 6 3

N.A=Not available Adqt=Adequate In-adgti=Inadequale

Table XII shows that the primary schools have more basic facilities then mosque schools
particularly shelter, boundary wall, play ground, and lavatory, while drinking water, electricity,

and light facilities are approximately the same in mosque and primary schools.

Moreover, about 9 parents (8 of students of Mosque schools and | parent of student of
primary schoal) were asked about performiance of mosque schools and their reply was that they
were satishied by the performance of children in mosque schools. But most of them complained
about inadequate building, class rooms. and shortage of teachers, They were further asked

whether they had visited mosque schools frequently and their reply was yes,
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10. FINDINGS

From the above description of data,

10.1 From Table I to VI (National Data)

s

Aboul 91 pércent of mosque and 92 percent primary schools exist in rural
areis of Pakistan,

About 24 pereent of mosque and 44 percent primary schools are for girls,
The girls primary schools are more than girls mosque schools.

Both primary and mosque schools are providing education to 10.19 million
students (6.51 million boys & 3.67 million girls).

Qut of this tal enroliment -10. 19 million, the enrolment of mosque schools is

Just 13 percent and remaining 86.9 percent enrolment is of primary schools.

84.5 pereent boys and 15.4 percent girls are enrolled in mosque schools.
60.8 percent boys and 39.1 percent girls are enrolled in primary schools.
W8 pereent male and 2 percent female teachers are teaching in mosque schools:

39.8 percent male and 40 percent female teachers are working in primary

schools.

Inmosque and primary schools one teacher is for 27.9 and 31.2 students
respectively.

Ratio of teacher:school in mosque schools is one teacher for one mosque
school while 1n primary three teachers for one primary school. '

Ratio of student:school in mosgue schools is 36 students for one school while
94.3 students for one primary schoal.

Multigrade schooling in mosque schools and singlegrade schooling in primary
schools 1s a4 common practice.

83.1 percent of primary and 39.9 percent of mosque schools have buildings. It
neans 7 percent primary and 60 percent mosque schoals have no buildings.



10.2 Table VII (o X11

L

Professional qualifications of primary school teachers js higher than mosque
schoct teachers.

Majority of Mosque school teachers have o teach all five classes and primary
SChOol teachers have to teach single classes.

Inspite of multierade teaching in mosque schools. students pass percentage is
better then primary school students who are geiting education under single

gride teaching,

Primary schoal (cachers are using more teaching techniques than mosque
school teachers. -

Mosque sehowls, excent three busic items ie. black board, chalk and duster,
Mve 1ess items then primary schools. '

Primary schools have more basic facilities then masgue schools,

11. CONCLUSIONS

L]

L

Atfter the analysis of national data, it has come out that the more girls are
enrolled in primary schools than maosgie schools. therefore for the promotion
of girls education only primary schools, girls or mix, be considercd.

The pass percentiage of students 15 concerned 1t has emerged tha inspite of low
LI cost the mosque schools wre providing the same pass percentage of
students as of primary schools, therefore, for the expansion of primary
cducation, in generul, more mosque schools should be opened.

The number of Hosqlic schools be inereased by opening in each and cvery
Eocaiity'p:lr‘.{icu?:uf_\f m rural areas,

Community be persuaded 1o send all girls in mosque sehools.

Student:school o ip mosque schools be increased from 1:36 1o 1190 or
moere. And a special training for mosque schoo! system be provided to mosque
school teachers and Tmams.

A thorough inquiry be arranged as whey 60 percent mosque schools have no
building though are called mosque schoals, If (here is any problem from
comiumty side that can be settled by Ehtesaab Committee.



The multigrade teaching can be adopted even in urban areas in case the
shortage of teachers due to financial constraints.

Even untrained teachers on fixed pay may be appointed in mosque and primary
schools.

The finance be diverted to the appointments of more teachers rather than
providing some other facilitics.

More graduates or post graduates can be procured as teachers on fixed pay for
mosque schools.
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Annexure — I
ACADEMY OF EDUCATIONAL PLANNING AND MANAGEMENT
MINISTRY OF EDUCATION
ISLAMABAD

COMPARATIVE STUDY OF MOSQUE SCHOOLS VS PRIMARY SCHOOLS IN PAKISTAN

TEACHERS® INTERVIEW

1. Teacher’s Names = PEE Sieh
Male Female
3., School’s Name & Address
4. BPS = Prescnt pay
5. Total Enrollment Teachers o Classroom

6. Educational Qualifications (Tick the box of Highest qualification achieved)

Below Matrie
Matric

FA/F.Sc
B.A/B.Sc. /Ii.Conm
M.A/M.8c. /M.Con
Any other

7. Training

Untrained
{5 B

JV

S

e

oT

B.Ed (14+1)
B.Ed (12+3)
M.Ed

Other (Please specify)

8. Do you need more training?

No
Yes
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9, If yes, what kind of training would you 1ike?

10. How many years have you taught as an untrained teacher? Years
11. How many years have you taught as a trained teacher? Years
12. How many years have you taught in this school? Years

13. Which of the following have been helpful to you in your teaching?

a)  Head teacher/ lleadmaster

b) Other teachers/ colleagues

c) Supervisor e
d) Pre-service training 3

e) In-service training =
£) Your own experience as a student S
g) Any other (Please specify) o

14. Do you enjoy being a teacher?
Yes
No

15. Do you plan to remaln a teacher?

Yes
No

16. Did you teach last year in this Sthool?
Yes

No

17. If yes, what grade(s) did you teach last year in this schocl?

Grade:s 1

Grade: 2 S
Grade: 3 S
Crade: 4 B
Crade: 5 22

18. Do you know about the misques school

Yes
No



19.-If yes, what do you think ‘is the difference between mosque school and
primary school? '

Please specify.

'20. Are you familiarised with the objectives of mosgue schocol.

Yes
No

21. If yes, whether mosque schools have achieved their objectives (please
specify) .

22. Do you have community support?

Yes
No

23. If yes, what kind of support.

24, Do you feel community prefer to send their children in Mosgue/Primary
school?

Mosgue
Primary

25. Why reasons.

z6. Do you use ény of the followingmethods while teaching.

Methods : Use
a) Audiclingual 3
b) Translation

c) Playway
d) Activity

e) Story telling/Description e
£) Assignment

qg) Discovery

h) Problem sclving

i) Discussicn e

3) Role playing



k) Question Answer

1) Observation 5

m) Analytic/Synthetic o
n) Field trip e
o) Teacher directed e
p) Teacher & Student directed

q) Recitation

r) Rote memorisation _ 7

s) Other (Please specify)

7. What items you usec in the clasaroom? (Tick the relevant Box)

a) Balckboard Yes -

b) Maps Yes -
c) Charts : Yes

d) Globes Yes

&) Chalk ¥as ot
£) Duster _ = o Yies

g) Teaching kit Yes

h) Teacher guide Yes

1) Curriculum scheme ¥es =
J) Time table Yes e

28. How would you rank hasic facilities in your classroom/scheol?

Not available Adeguate Inadegquate

a) Schelter
b) Drinking water
c) Enough room/
space for children
a) Electricity
e) Light
£) Boundry wall
qg) Play ground
h) Latrine




Annexure
ACRADEMY OF EDUCATIONAL PLANNING AND MANAGEMENT
MINISTRY OF EDUCATION
ISLAMABAD

= 173

COMPARATIVE STUDY OF MOSQUE SCHOOLS VS PRIMARY SCHOOLS IN PAKISTAN

DEO/SDEO/SUPERVISERS’ INTERVIEW

FATA /FANZ

1. Supervisor’s Name S 2 oiSew Male | Female
3. Address =
4. BPS Present pay
5. FEducational Qualifications (Tick the box of Highest gualification achieved)
Below Matric : =
Matric
FA/F.Sc
B.A/B.Sc./B.Conm
M.A/M.Sc. /M.Com ey
Any other
6. Training
Untrained >
PTC 2
JV -
sV e
2
a1 =
B.Ed (1441) =
B.EA (12+3)
I‘I . Ed P 0 e
Other (Please specify) S s
4. Year of Graduation of professional training. Year
8. Place of Origin
Federal Punijab - 8indh NWEP AJK
Province _ =
District T e A
Nawme of City or ¥Yillage =
=



9. Place of work

Federal  Punijab Sindh NWEP AJK FATA/FANZ?
Province ‘ -

District
Name of City or Village

10. How many schools are your supervising?

11. How many of these are Mosgue schools?

12. How much teaching experience you have? Years

13. How much administrative experience you have? Years

14. For how long you are working as headteacher/Supervisor of this
school/office? Years

15. Is the concept of Mosque school clear to you?

N O e g
Yes

16. Is mosgue school effective than regular school?
17. If the Mosque scheocol is effective, then should it ke regularised?

Noe
Yes

18. Please explain the reasons which make mosque /regular school more effective:

19. Have you ever studied the objectives of the Mosque schocl system in the
educational policies. ;
NO
ren

20. Do you supervise your teachers’ teaching?

rJo ey G Ut e Ll oy
Yes




21. Do you give the instructions to your teachers during your visit to school?
No
Yes

22. If yes, what Kind of instructions you impart?

53. How would you evaluate the physical facilities in your schools/ -
classroom?

Not available Adequg@g Inadequate

a) Shelter
b) Drinking water
c) Enough room/
space for children
d) Electricity
e) Light
£) Boundry wall
g) Play ground
h) Latrine

23. What kind of physical facilities are available in the mosque schools?
4. What is the qualitative difference between regular/mosgue schools?

Ans:




Annexure -

ACADEMY OF EDUCATIONAL PLANNING AND MANAGEMENT

MINISTRY OF EDUCATION
: ISLAMABAD

1REE

COMPARATIVE STUDY OF MOSQUE SCHCOL VS: PRIMARY SCHOOL IN PAKISTAﬁ

R

School I.D. No.
1 8chool MName
o Full Address:
T School level: 1. Primary 2. Mosgue
4. Unieon Council or
Town Committee/Muncipal Corporation:
£z Type of School = Boys' 5. Cirls . 3. Co=-Education
6. Location: - . Urbas-— 2. Rargd
9. Performance of students during last three vears
e 1993-94 1994-85
Total Appeared Pacss | Total Appeared | Pass | Total Appear- | Pass
Enrol- | in Exam. % Enrel- | in Exan % Enreol- | ed in %
ment mant - ment Exam
Class-1
Class-2
Class-3
Class-4
Cclass-5
Total |
Signature of Dbata Collector Signature of Headmaster
0
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